Goals: (1) Enable school and district leaders to drive both literacy growth and content-area mastery across all classrooms by providing cohesive, evidence-based tools that integrate literacy and knowledge-building, ensuring students can access complex texts,
deepen subject understanding, and succeed in increasingly demanding academic contexts; (2) Enable all teachers to consistently deliver scaffolded, literacy-rich instruction by providing easy access to trusted, grade-appropriate content with embedded literacy
supports, enabling teachers to focus on their subject-area standards while seamlessly integrating meaningful reading and writing into everyday learning; (3) Ensure that all middle school students have consistent access to knowledge-building texts and
media-based resources that are accurate, authoritative, inclusive, unbiased, and accessible and are supported by embedded, just-in-time literacy supports to sustain reading growth, engagement with increasingly complex content, and academic success across all

subject areas.
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Activities |

R

e World Book's trusted editorial foundation: Over 100 years of fact-checked,
editorially independent content that is free from advertising or political

influence.!

and computer science.?

searchable by keyword or state standards.

racial, and ethnic groups.

vocabulary support.

ClassMate Platform

o Teacher-facing tools: planner, folders, classrooms, reporting and feedback

functionality.

® Student-facing dashboard: gamification features designed to support

executive functioning and engagement.

® Structured, sequenced assignment experience: Assignment player and
sequencing, split-screen functionality, and pre-built assignment structures

and graphic organizers.

e Al assignment generator: allows teachers to create literacy skill practice based

assignments using World Book content.

o Accessibility features: high-contrast design, close captions for videos, alt text
for images, read aloud, translation, and font modification.
o Nudge: Al student coaching chatbot providing just-in-time support during

assignment completion.

Training an 1

® Structured, supported onboarding process for school and district

administrators.

® Early adoption and usage review for administrators.
® Ongoing Customer Success partnership focused on sustained adoption and

achieving district goals.

® Teacher training facilitated by WB Customer Success Specialists.

® Website with Al-driven chatbot.

o Student-facing "Welcome to ClassMate!" Quick Start Guide pdf.

World Book Staff and Expertise

e World Book editorial team.

® Product, engineering, and digital design team.

o Customer success and training team.

Extensive, expert-verified and authored content library: Standards aligned
resources spanning numerous subject areas—including science, social
studies, math, ELA, music, visual & performance art, health, PE, technology,

Embedded literacy scaffolds within content-focused assignments.?
Diverse and well-organized resource formats: Articles, images, and videos
organized within a structured hierarchy to support easy discovery and

Standards-aligned instructional resources: More than 1,600 assignments
(World Book Recommends) developed by learning design experts and World
Book editors, aligned to state standards, with content for those students who
need knowledge gaps filled before accessing grade-level content or expansion
opportunities, and reflecting accurate representation of diverse cultural,

Leveled for middle school: Content written and structured for middle school
students, with clear organization, appropriate reading levels, and contextual

SCHOOL & DISTRICT

ADMINISTRATOR ACTIVITIES
Participate in onboarding activities.
Review school- and district-level dashboards
providing visibility into teacher usage,
student engagement, comprehension scores,
fluency trends, etc. across classrooms and
buildings.
Use student- and classroom-level data to
identify patterns, inform instructional
leadership decisions, and support teachers in
improving their practice.
Provide guidance and leadership around the
use of ClassMate as a trusted platform that
provides curricular planning tools, safe and
trusted content, and assessment and reporting
tools.

TEACHER ACTIVITIES
Select and assign content or pre-made
assignments in alignment with content-area
standards.’
Create and assign Al-generated assignments.
Manage classes and organize assignments.
Monitor student progress and engagement.
Review student work and provide feedback.
Use student data and review of student
graphic organizer work to inform
instructional decisions.

STUDENT ACTIVITIES
Engage with substantive, knowledge-building
content across disciplines as a regular part of
their school experience.
Practice specific literacy skills in authentic
content-area contexts, not in isolation.
Locate and use evidence from resources to
support their own thinking.
Use accessibility tools as needed to manage
their own learning experience.
Interact with Nudge as needed to get support,
clarification, etc. in the moment without
waiting for teacher availability.®
Submit completed assignments and review
and engage with teacher feedback as part of
the ongoing learning cycle.
Receive built-in systems of positive
reinforcement through collection of keys that
can be redeemed for collectible cards.

Outcomes
Short-Term Medium-Term Longer-Term
ADMINISTRATORS ADMINISTRATORS ADMINISTRATORS

Increased confidence that ClassMate is
being implemented consistently and
effectively across classrooms and
buildings, informed by early reporting
data.

Increased trust in ClassMate as a reliable,
evidence-aligned tool for advancing
literacy and knowledge-building goals
across the district.

Increased confidence to support teachers
in adopting and sustaining meaningful
ClassMate use.

TEACHERS

Develop confidence in ability to
incorporate literacy-rich,
knowledge-building experiences across the
content areas, even without literacy
expertise.

Develop awareness and familiarity with
embedded assignment structures and
literacy skills through repeated exposure
to assignment design and graphic
organizer structures.

Feel equipped to support diverse learners
without significant additional preparation
or differentiation work.

Develop confidence in their ability to
monitor student progress and respond to it
meaningfully.

STUDENTS

Increased confidence in ability to access
and make meaning from complex,
content-area text and across academic
disciplines.

Decreased reading anxiety.

Increased sense of accomplishment and
progress.

Increased confidence in ability to locate
and use evidence to support thinking.
Increased task initiation and engagement.
Increased awareness of when they need
support.

Increased integration of ClassMate into
their broader instructional strategy for
knowledge-building and literacy growth.
Increased use of ClassMate data and
Customer Success review sessions to
identify patterns, inform instructional
decisions, and optimize implementation.
Increased use student-level data to inform
coaching conversations with teachers.

TEACHERS

Increased use of literacy-rich,
knowledge-building experiences to meet
content area standards.

Increased use of literacy language (i.e.,
main idea, supporting details, inference,
evidence, etc.) and time-in-text during
content-area instruction.

Increased use of student work and
reporting data to inform instructional
decisions.

Decreased time spent sourcing, vetting,
and preparing content and assignment
materials.

STUDENTS

Increased engagement with complex,
knowledge-building content across
disciplines.

Increased ability to make meaning from
complex text/resources.

Increased persistence with complex,
knowledge-building content across
disciplines.

Increased reading volume across
disciplines.

Increased use of evidence from
text/resources to support their own
thinking.

Increased engagement with teacher
feedback and use of feedback to inform
their understanding of their own work.

Increased help-seeking during academic
tasks when needed.

Schools develop a consistent, cross-curricular
approach to knowledge-building and literacy
practice embedded across subjects rather
than siloed.

TEACHERS
Literacy-rich, knowledge-building
instruction becomes a regular and habitual

part of how teachers teach, not just an
add-on or occasional supplement.

Teachers expand their instructional identity
to include literacy support

Teachers consistently and independently
integrate structured time in text into their
content-area instruction over the course of a
school year or more.

Teachers develop an increasingly
sophisticated understanding of literacy in the
content areas through repeated, embedded
exposure and usage over time.

Teachers experience increased job satisfaction
due to less time spent searching for materials
and additional instructional supports.

STUDENTS

Students build meaningful content
knowledge across disciplines that supports
comprehension, critical thinking, and
academic success.

Students develop stronger literacy skills
including reading comprehension,
evidence-based thinking, and vocabulary
development.

Students are better equipped to access and
make meaning from complex text across
disciplines in high school and beyond.

Students develop a habit of reading across
disciplines, regularly engaging with
complex, knowledge-building text as a
normal and expected part of learning across
every subject area.

Students develop a growth mindset,
persistence, and reading stamina even when
faced with challenging tasks.



Assumptions:

Students have an understanding of how to navigate digital tools

Teachers will adopt and regularly use provided materials and tools

School and district leaders will prioritize literacy supports in content-area instruction
School and district leaders will support implementation

External Factors:
e  Competing district or school initiatives that may limit focus
e Teacher turnover, staffing shortages, or variability in teacher experience and training.
e Access to devices and reliable internet for digital content and tools.
e Attendance and chronic absenteeism affecting consistent access to instruction
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